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ABSTRACT 

Consisting of nine individualized inservice packets, 
the Teaching Teen Beading Series describes reading procedures 
applicable to instruction in all subjects in the elementary, middle, 
and secondary school. This eighth packet is designed to enable the 
teacher to individualize subject matter following an informal skills 
assessment. The suggested teaching tactics, intended to encourage 
student mastery as veil as independent behavior, include assessing 
levels of sophistication, employing differential structuring, 
collaborating by groups, and varying assignment lengths, A 
self-'corrective posttest, a glossary of terms, and a bibliography are 
also included for use by the teacher. (LL) 
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FOREWORD 



The American dream of opportunity through education has been 
an inspiration and a reality to millions and millions. Equipping 
students with the skills of reading is fundamental to this essential 
contribution of our schools. It is well recognized that the ability 
to read and the active use of reading are cornerstones supporting 
the foundation of lifetime learning. Personal fulfillment, positive 
self-concept, participating citizenship, and meeting the demands 
of job and society are dependent upon effective reading. 

All teachers are teachers of reading, individualizing and person- 
alizing learning of all students on the ability spectrum. Without 
the acquisition of reading skills, the content of any subject area 
remains untapped and inaccessible between the covers of books. 
The students presently enrolled in our schools will live part of 
their lives in the 21st century. The need is to assure them of read- 
ing skills with which to cope with the rapid and ever-expanding 
stockpile of information and book-stored knowledge. 

The Department of Education is the agency through which the 
Ohio General Assennbly expresses its response to the will of the 
citizenry on matters of education. Reflective of this, legislation 
was enacted which made provision for the department to make 
available inservice materials and services for elementary and 
secondary school teachers. Hence, the Division of Educational 
Redesign and Renewal is responsible for the development of 
stand-free inservice education nnaterials which may be used indi- 
vidually by teachers or by teacher leaders working together with 
small groups of colleagues. The materials are designed to give 
condensed professional information which will meet an instruc- 
tional need or interest. 

Because reading incorporates the principles of accountability for 
all teachers. The Teaching Teen Reading Series was prepared 
as a helpful resource for the teachers of upper elementary, middle 
and secondary schools. The content fuses wi^h the use of any 
print materials supplied within the schools. 

The post-Vietnam period offers an opportunity— and an impera- 
tive— to strive for excellence surpassing all prior achievements in 
our nation's scholastic history. It is our hope that these and other 
inservice materials will be beneficial to teacher endeavor toward 
achieving that excellence. - ^ -^^^ ^, 
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INTRODUCTION 



The purpose of this individualized Inservice Packet is to en- 
able the teacher to individualize subject matter following an in- 
formal skills assessment. This will occur through the utilization of 
suggested teaching tactics which will encourage student mastery 
as well as independent behavior. Strategies for individualization 
include levels of sophistication, differential structuring, collabor- 
ation by grouping, and varying assignment length. 

Individualizing subject matter assignments means providing that 
guidance which is necessary to ensure that each student will 
master the required reading. This instructional approach does 
not require a separate preparation for each student in the class. 
Nor does it necessitate a different text for every individual. No one 
strategy is used exclusively. Various tactics will prove useful in 
different situations as well as in a variety of combinations. 

The content of this packet does not refer to any particular print 
material but is intended to be used with the books, reference sets, 
penodicals and other resources on hand. 

To receive the maximum benefit from the packet, teachers are 
urged to apply to the sections the methodology and organization 
used with their students. The ideas presented in the packet are 
intended to create particular teaching situations to meet the read- 
ing needs of particular students. 
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IIVniVI»lJALIZATiei\I 
l\ THE 

AREAS 



Part I INFORMAL SKILLS ASSESSMENT FOR 
INDIVIDUALIZED INSTRUCTION 



OBJECTIVE 

To enable the teacher to construct an evaluation instrument for 
his content area which will aid in the identification of student skill 
strengths and weaknesses as well as the background infornna- 
tion possessed by the student. 

INSTRUCTIONAL CONCEPT 

Awareness of the differences which exist among students will 
help to stimulate adjustments in teaching tactics to accommo- 
date these individual needs Neither standardized tests nor the 
Content Informal Reading Invi^ncory provide adequate information 
about the secondary student's readiness for learning the content 
of a specific class. However, an informal assessment of entry 
behavior can be constructed in any content area. This will pro- 
vide the most meaningful supplementary information as prepa- 
rations are made for instruction. 



SUGGESTED APPLICATION W?TH LEARNERS 



CONSTRUCTFNG AN INFORMAL ASSESSMENT 

In building this evaluative instrument consider these questions: 

1) What knowledge and skills are critical to this content area? 

2) What will be taught? 

3) How will it be taught? 

4) What prior knowledge or skills nnust the students possess 
in order to benefit fronn this instruction? 



Answers here will reflect values which will deternnine the evalu- 
atioti of student achievennent. The infornnal assessment is unique 
to each teacher. 

The instrument has definite segments: 

1) purpose of the assessment 

2) directions for the toacher 

3) directions to the student 

4) selections used to assess background knowledge 

5) questions to be answered by the student to test for techni- 
cal vocabulary, problem solving, following directions, and 
spelling. 

The construction of the informal assessment is based on key de- 
cisions. It is administered and the results are compiled, A clear pic- 
ture of the student's needs surfaces. This becomes the basis for 
directed teaching activities on several levels which accommodate 
individual differen'^es. 



Suggested Teaching Tactic 

Pnor to beginning a new unit, assess the student's knowledge 
and skills as a guide to formulating appropriate instruction 



Content Example— Earth Science 





Adapted from Earth Science 3 Man and Energy m Space Oxenhorn (Globe Book Company 
A 70), 88-114 

An analysis of responses to these types of questions helps to de- 
ternnine when to use large group, small group, or individualized 
instruction. Giving consideration to this decision will help to afford 
each student a successful experience in the content classroom. 



Suggestec* 
Criterion 
Referenced 
Measurement 



Part 



II 



Given an informal assessment prior to beginning a unit the student dem- 
onstrate a present level of understanding as well as skill knowledge by defin- 
ing technical vocabulary, solving a problem based on previous knowledge, 
following directions and spening correctly phonetic representations of key 
terms. 



LEVELS OF SOPHISTICATION 



OBJECTIVE 



To enable the teacher to match question difficulty to the student's 
reading ability so that each student can experience the satisfaction 
of mastery at a level of comprehension. 
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INSTRUCTIONAL CONCEPT 



Not all students are able to answer questions requiring the appli- 
cation of meaning. Some profit from questions designed to identify 
and generalize relationships. The less capable reader is more suc- 
cessful with the location and recall of ar^swers to specific factual 
questions. Each student car; experience success on his own ieve! 
of comprehension and still obtain all the essential information in 
an assignment. In addition, postreading classroom discussion is 
planned to ensure that there is a sharing of information by all. Care 
is taken not to confine different groups of students to one level of 
understanding. 



SUGGESTED APPLICATION WITH LEARNERS 



CONSTRUCTING A STUDY GUIDE 

The study guide is a too! for the individualization of instruction in 
subject matter areas. It fccuses direction for student mastery 
through consideration of the levels of sophistication. A study guide 
may be used for any unit of work as well as for guided classroom 
reading, homework reading, content reflection, and diagnostic 
purposes. 
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Suggested Teaching Tactic 

Organizational Pattern— 
Connpare/ Contrast 

Level I 

After reading the poena put a check beside the sentence(s) which 
are true. 

The boy was down by the sea shore. 

A silver shell was dropped into the sea. 

The boat caused a fan-like spray. 



Level II 

In addition to the iterns that have caused waves in the sea, what 
do you predict would be the next likely one? 



Level III 

To what other things do the characteristics of the sky apply? 



Content Example — Poetry 




Suggested 
Criterion 
Referenced 
Measure nrisnt 



Given questions according to his level of sophistication, the student will experi- 
ence mastery at a level of comprehension. 
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Part III DIFFERENTIAL STRUCTURING 



OBJECTIVE 

To enable the teacher to structure questions in a manner that in- 
sures student success in locating, identifying, and verifying essen- 
tial information in the reading assignment. 



INSTRUCTIONAL CONCEPT 

Asking questions or giving instructions which incorporate varying 
degrees of structure, according to the student's needs, is one of 
the most useful techniques for individualizing subject matter. 
Structure refers to t^;e guidance built into the question. 



SUGGESTED APPLICATION WITH LEARNERS 



PROVIDING GUIDANCE THROUGH STRUCTURE 

Some teacher guidance consists only of the direction to read a 
chapter for the next day. This seems to imply that the student is 
being asked to read for answers to questions he does not know. 
Depending on the length of the assignment as well as the diffi- 
culty the student is likely to have with the reading material, varying 
degrees of structure may be provided. 



Suggested Teaching Tactic 

Provide the student with a purpose for attacking the reading 
assignment 

A higher level of structure is needed for the student who will have 
difficulty locating and venfying information. 

Reacting to alternatives appears to be easier than generating al- 
ternatives. Questions can be written with several possible an- 
swers. The student is then asked to verify one or more of the 
alternatives 

Depending on students' needs the alternatives may represent dif- 
ferent levels of comprehension. Each is supported with evidence 
from reading 

Ask the student to venfy the literal exister.oe of details in the text. 
These are included in the question. 

13 
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When the student is unable to read well enough to comprehend 
material in paragraph form, supply the student with a list of words. 
Direct the student to verify or reject them in light of the subject 
matter question. 

Give locational aid in the form of page and paragraph to the stu- 
dent who is overwhelmed by several pages of reading. 



Content Example — Health 




Suggested 
Criterion 
Referenced 
Measure noent 



Given questions structured according to individual i.eeds. the student will 
locate, identify, and verify essential information iii th.' reading assignment 



Part COLLABORATION BY GROUPING 



OBJECTIVE 



To enable the teacher to approach individualization through flex- 
ible grouping practices in order that the student may benefit from 
the sharing of information and skills which this approach promotes. 



When grouping is under consideration as a teaching practice, flex- 
ibility is probably the major condition. Becoming adept at forming 
temporary groups will greatly improve the learning climate. Groups 
are organized to develop a skill, provide a particular experience, 
or develop and enlarge a given concept. When the learning has 
taken place, which is indicated when the behavioral criteria have 
been met, the group is dissolved and others are formed to meet 
the new objective. 

Two facts are clear regarding grouping. First, students do learn 
from each other as they assist or challenge their peers through 
interaction Second, when teachers are freed from the constraints 
of the lecture approach they are more able to aid, stimulate, and 
evaluate students in individual ways Grouping which encourages 
team shanng, the essence of group collaboration, can take several 
forms within any classroom. 



The class is divided into two or more groups. These represent the 
different levels of reading performance. This type of grouping is 
particularly useful m conjunction with the technique of questioning 
at different levels of comprehension. Since formal evaluation 
scores often reflect factors other than actual achievement, the 
following questions could be considered: 

1) Should observation supplement test results? 

2) Where should the borderline student be placed? 



INSTRUCTIONAL CONCEPT 



Achievement Grouping 
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Research Grouping 



Another temporary group may be formed to answer a question. 
Students will broaden socially and intellectually as a result of 
working in such a group. 



Interest Grouping 

Students are teamed to complete tasks which represent common 
interests Students may sign up for membership in such a group. 



Special Needs Grouping 

These groups are formed to overcome a deficiency or for skill 
building. Following presentation of the skill, transfer occurs in 
materials on the students' appropriate levels. This is an individual 
activity when only one student needs the work. 



Team or Pair Grouping 

Students are given a specific task to accomplish, Reading activi- 
ties for pairs might involve word recognition, shared oral reading, 
story telling, dictionary use, and checking workbooks. Solutions 
to problems are worked out together. Care is taken to team, or 
pair, children with others who are compatible. Psychological re- 
search cautions that students in teams must exchange roles, be- 
cause the one in the pupil role learns and retains substantially 
more than the one in the teacher role. 



Tutorial Grouping 

One person who inas a superior skill in reading can be teamed with 
one or more students who are having trouble. The tutor reinforces 
his own mastery while helping the learner. Since students tend to 
use language their peers understand, they make good tutors. Each 
individual's strengths are noted so that all can eventually serve 
as group leader or tutor. With direction from the teacher, the tutor 
may read portions of an assignment to others, clarify directions, 
react to answers, and generally provide assistance. At other 
times, two readers of equal ability may help each other. They com- 
bine information to arrive at a larger understanding than either 
could have achieved alone. 

16 
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Random Grouping 



This Is perhaps the most common form of collaboration in the 
subject matter classroom. Two or more students are teamed on 
the basis of any of the following random means: 

seating arrangement 
counting off 
role-playing 
demonstrations 

The most important element here is that interaction among stu- 
dents IS encouraged. Each studeni has the opportunity to verba- 
lize his thinking as well as question other students. 



Part \ VARYING ASSIGNMENT LENGTH 



OBJECTIVE 

To enable the teacher to individualize reading assignments by 
varying the number of understandings to be gained by the student. 



INSTRUCTIONAL CONCEPT 

Mastery of fewer understandings is more important than coverage 
of large amounts of subject matter. Reducing reading assign- 
ments to manageable proportions affords more opportunity for 
success. Some students are directed to read only the important 
sections of the material. Others select a few important ideas. Poor 
readers may be asked to verify certain key words. This particular 
technique is useful m conjunction with differential structuring of 
questions. 

Other students will need more time to complete required reading. 
Here, then, time is the factor affecting the student's success. 
Even though the schedule may make this type of assistance diffi- 
cult, the content teacher has the option to consider ways of ad- 
justing the tiine factor while maintaining guidance and control. 
How firmly are completion dates enforced? What does the stu- 
dent do who completes the assignment ahead of time? 

For the student who has a reading disability, important ideas in 
the particular content area are communicated through pictures, 
tapes, records, films, filmstrips, and other media. At the same 
time, efforts continue to improve his reading ability. Media are 
a supplement to, rather than replacement for, the acquisition of 
knowledge through reading. 

17 
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SUGGESTED APPLICATION WITH LEARNERS 



MODIFYING UNDERSTANDINGS TO BE ACQUIRED 

The goal of individualization is to release the potential of the 
learner. The teacher considers the individual student's potential 
as everything to which the learner is capable of responding. The 
degree of understanding and the amount of reading time are 
differentiated to correspond with these represented individual 
differences. In addition, students are encouraged to become ac- 
tively involved in utilizing their full capacity. 



Suggested Teaching Tactic 

Emphasize the developmental needs of the learner. Analyze the 
content to locate the important sections and consider ways of 
adjusting the time factor. 

Content Exan;ip!e — Social Studies 




Adapted from Ohio, Roberts (Laidlaw Brothers, 1969). 262-277 



Given questions which require various degrees of understanding, the student 
will demonstrate mastery on the level appropriate and within an adjusted time 
factor 



Suggested 
Criterion 
Referenced 
Measurement 
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SELF-CORRECTIVE 
POST TEST 



Appraise the degree to which some practices of individuahzation are eni;>io)ed 
in vour classroom. 



Do \ou prea.ssess the entry behavior of your students in preparation for in- 



struction 



Yes Partially No 

2 Do vou analv/.e responses to informal assessments to determine when to use 
large group, Miiall group, or individualized instruction? 

Yes Partially No 

3. Do \ou match question difficulty to the student's reading ability? 

Yes Partially No 

4. Do vou provide varying degrees of guidance within questions to ensure stu- 
dent success in locating, identifying, and verifying essential information in 
the reading assignment? 

Yes Partially No 

5. Do vou eiiiplov llexible grouping practices? 

Yes Partially No 

6 Do vou vary the number of understandings to be gained by the student? 
Yes Partially No 

7. Do vou individualize, that is, provide that guidance necessary to ensure that 
each student wilt master the required reading? 

^'es Partiallv No 



19 
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GLOSSARY 



DifferenJial structuring 



the various degrees of guidance provided within 
a question according to student need. This guid- 
ance nia\ take the form of locational aid. 



Kntr\ behavior 



the readiness a student brings to a lesson m terms 
of skill knowledge and background information. 



Grouping 



teaming students together for a variety of rea- 
sons so that they may beneht from the sharing 
of mforniaiion and skills as they interact with 
one a^iotlicr. 



Individiiali/ation 



providing that guidance necessary to ensure that 
each student will master the required reading. 



Levels of sophistication 



different degrees of comprehension ranging 
from a literal understanding to critical thinkmg 
and application. 
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sme as setf*apphusal guidelines. 

Studenu arc enabled lo gain infonkiatioii, 
from readings for my teaching {mcedUtea^iiKlud^^^ 





Relating the content^ to tl^e v#ried-^p^rM»^ 
students. " ^^^^ ^ ' - - ^ 



Encouraging students 
thinking critically about lu. 




Modeling positive attitudes for studrats; by Ma|; ai^^ 
reader myself^ " 
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